Prairie View A&M University

Digital Commons @PVAMU
Newsletter Collections

Academic Affairs Collections

1-1972

Action - January 1972- Vol 1 No 2
Prairie View A&M College

Follow this and additional works at: https://digitalcommons.pvamu.edu/newsletter

Recommended Citation
Prairie View A&M College. (1972). Action - January 1972- Vol 1 No 2., Vol. I No. 1 Retrieved from
https://digitalcommons.pvamu.edu/newsletter/633

This News Article is brought to you for free and open access by the Academic Affairs Collections at Digital
Commons @PVAMU. It has been accepted for inclusion in Newsletter Collections by an authorized administrator of
Digital Commons @PVAMU. For more information, please contact hvkoshy@pvamu.edu.

VOLUME ONE

PRAIRIE VIEW
FACES
THE REALITY
OF CHANGE

Dr. Alvin I. Thomas, President
of Prairie View A&M College - the
second oldest public institution of
higher learning in Texas since 1878
- proposed a challenge of instructional change to a gathering of some
250 members of his teaching staff,
and reminded them that the key
word in the education process is
learning.
"The classroom," he
said, "can no longer be considered
as the teacher's center, but should
become more likely the student's
center."

Dr. Thomas made his remarks
early this month at the first general
session of the College's Week long
- January 4-12 - Mid-Year Faculty Conference on "PerformanceBased Teaching and Individualized
Instruction: Ways
to
Effective
Learning."
The conference was organized in
an attempt to follow the concept laid
out by the College's Centennial
Council in its January 1970 Report.
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SPOTLl·G·HT ON O.B.JECTIVES
Two educators from the University of Houston, Dr. James
Cooper, associate dean, School of Education, and Dr. W. Robert
Houston, director of Competency-Based Teacher Center, conducted
several sessions of the .Mid-Year Faculty Conference. While Dr.
Cooper mainly discussed the instructional modules, Dr. Houston
centered his workshops around behavorial objectives.
Dr. Cooper defined instructional modules as a set of activities
intended to facilitate the learner's achievement of a specific objective or set of objectives. "A module," he said, "focuses on
learners, not on instructors. The emphasis is placed on objectives
rather than activities."
Modules are not isolated curricular units, but integral parts of
more Comµrehensive instructional systems. Several interrelated
modules form a component. Each component is introduced with a
written prospectus which defines its objectives, considers its rationales, outlines required and optional modules, identifies prerequisites,
includes pre-assessment inventories, and provides information on
procedures for completing the component.
"Therefore," Dr. Cooper said, "the learner must understand
the nature of the task assigned to him, he must be given enough
time to complete it, and the format of instruction must match his
aptitude."
Dr. Cooper based his presentation on Dr. Benjamin S. Bloom's
"Learning for Mastery," published in Evaluation Comment, May
1, 1968.
(Continued)

"The Council," Dr. Thomas said,
"recommended that the College continues to discover, preserve and
transmit knowledge, concentrates on
problems of the society and solutions
pertaining to its continued progress;
provides for the optimal development
of the individual." The curricula of
the college, the report enunciates,
should include those experiences relevant to the needs of individuals
and society in the 1970's.
Dr. Thomas observed that a
larger number of students are dropping out of school nation-wide not
mainly because of academic failures
or lack of funds, but because
students say, "the schools don't
meet their needs."
"We must find ways to develop
methods of instruction more relevant
to the needs of the students," Dr.
Thomas said.
"Instructional programs must be devised in order to
compensate for individual differences among students. Individuals
must be free to learn as individuals."

"Here at Prairie View," the President of the predominantly Black
four-year College also said, "instruction must be more flexible and allow
a student to complete his requirements in two years if he is a very
fast learner or in six years, if he is
a slow learner. As long as he is
eager to learn, the ultimate goal ls
what counts, no matter the route or
the time taken to reach it. If given
the time, 95 % of students will
achieve their learning goals. There
will be less frustration among students, less drop-outs, more achievement and more satisfaction.
We
must face the reality of change if we
want to keep up with the new demands."
It is the first time in the history
of American higher education that
"Performance-Based Teaching" is
being considered college-wide. So
far, this program has been limited
elsewhere to one department or one
school, generally in the field of Education and r elated areas.
■

SAVA.IN: In your conclusive remarks you seemed to say that we at
Prairie View may not be ready yet
for performance-based teaching, because we have neither the administrative set-up nor the necessary materials. What is needed to begin a
performance-based program?
GANT: My intention in that statement was . to say that we can't just
start out a performance-based teaching program without making the
necessary changes.
For example,
we need to individualize, but if we
are not presently individualizing our
courses on a college level, we need
the materials which are necessary in
order to make an individualized program go.
The performance-based
program is more achievement reference than time reference.
If we
have time constraint such as semester time where all work must be
completed within that semester,
something must be done so that
different people can achieve at
different rates.
We will keep
achievement constant, but we will
sort of vary the time it takes a person to get a performance at whatever level we decide that performance s:1ould be.
Materials, time,
staff, .;upport personnel, support
facilities, are some of the things
needed before
performance-based
programs are really operative. That
does not mean that you can't start,
or that you haven't already started.
BROWN: How would you define performance-based education,
GANT: Performance-based means
that we decide in advance what it is
that we want the learner to get, we
make an agreement with him on
what his performance should be,
and we determine how we can tell
when he has reached that stage of
performance. We get specific very
specific, we individualize to the
learner's needs. We establish each
particular criterion and spell it out
in advance, as opposed to the sort of
"muddle" along and find out at the
end what we have done.
SAVAIN: Would you consider it
more difficult to develop a performance-based teaching program in a
predominantly black college where
students, for a large part, are illprepared from high school?
GANT: No, I would guess that the
opposite effect would be true. Students who come from more diverse
backgrounds, who have had certain
deprivations, may really profit more
from a performance-based program
than they would from a "traditional
type" of program because, in a performance-based program, each stu-

Conversation
with
JAMES L. GANT

Dr. James L. Gant, professor of
Education at Florida State Universtiy,
served as a resource specialist in helping
the Prairie View faculty formulate its
concept of a college-wide performancebas~d teaching program . The following
interview was conducted by Roger E.
Savain, director of Publications and
News Service, with the participation of
Dr. George R. Ragland, acting dean of
the College and Dr. J. L. Brown, director
of the Division of Education.

dent gets the chance to look at his
individuality; the program accommodates his individuality. The "traditional" program, on the contrary,
makes no provision for the student
as an individual, but sets standards
for him, and he doesn't have much
to say about these standards. So, if
I were to make a guess, I would say
that the students you have described would be better off with a performance-based teaching program.
BROWN: What can be expected
from a performance-based education
program here?
GANT: You have to keep in mind
that we are talking about something
that hasn't really been done very
much anywhere. You are the only
college I know where the entire institution is trying to go into this.
People have to understand that we
are talking about doing something
that has not been done yet. Performance-based teaching here is going to be Prairie View's model of
performance-based teaching?
SAVAIN: Does not performancebased teaching require lower facultystudent ratio, fewer teaching hours,
more time for class preparation,
more time between semesters to
plan for new materials?

BROWN: As we have our Dean
here with us, may we have his observation first on that particular
question?
RAGLAND: I think large size
classes are part of the typical gripes
that we have among college faculty.
But this is just a reality situation.
There is a confusion in the minds of
some people when we talk about performance-based teaching and individualized instruction.
Many faculty
members assume that if they have a
class of sixty students they will have
to come-up with sixty different
course outlines. The large class is,
however, a reality factor that we
have to live with. We are not going to be able to cut teachers' loads,
or cut classes in half soon. Does a
class have to be kept at the level of
20 students or less anyway?
GANT: No, the size is not that important. The right kind of module
can be used by one student today,
one tomorrow, one the next day. In
the old system you had to have these
kinds of ratios because everything
students learned had to be monitored
by the professor who had to be present. In the new system, that kind
of thing is not necessary, provided
that you have the materials and resources so that students can go and
do their own study. But if you don't
have to have the 1-20 ratio, you do
have the back-up materials, the kind
of professionals that you would need
to help with some of them, the software and hardware kind of support.
Something like your Learning Resource Center, mentioned several
times today, can increase your capacity to service more people without
a professor present at all times.
SA VAIN: Should an administration
look for a particular type of teacher
in developing a performance-based
teaching program?
GANT: No, I think that any kind of
education program that has come
out with a particular type of teacher
is destined to failure.
There are
some teachers who will find themselves a lot more comfortable in one
kind of program than some other
teachers. If I had to look for a certain kind of teacher, however, I
would look for one who is willing
to give over some of his authority
to students; who wouldn't be so concerned about control, but would be
more concerned with the freeing of
the environment, more concerned
with giving more and more responsibility to the student for his own
learning, one who wouldn't have the
need to lecture as much, but would
feel comfortable to consult with a

Spotlight on Obiectives

Dr. Cooper

Dr. Houston

small group of students as well as
lecturing to a larger class. But it
doesn't mean that some other kind
of teacher would not be equally capable.
BROWN: Would you say that the
faculty radiated more enthusiasm, or
as much enthusiasm as you have
come across in your previous experiences?
GANT: I hate to go on record comparing Prairie View with other
places, but let me say that I haven't
found a staff that was more enthusiastic about moving as I found
this staff today. You know, you are
talking about pre-planning sessions
of college people. You don't find as
many of them staying around late in
the afternoon to work as the Prairie
View faculty stayed around here this
afternoon. It was a long day, but
most of the people who came here
this morning were still here when
we left. There were no constraint
on these people to make them stay.
They are grown people, professionals,
they could leave without saying anything to anyone, but they stayed
and I think they stayed out of sincere interest. I sense a lot of pride
in this institution. Not false pride,
but a kind of commitment to make
better products out of the college
graduates.
AVAIN: Do you have any particular suggestion you would like to
make?
GANT: I would like to say that the
administration and the staff here
should be willing to go slowly
enough that they can feel secure and
able to see the project through. If
they want to go off running rapidly,
without the needed support, the
whole idea may fail, because they
would hava gone too fast, and
in the process of going rapidly,
they would have made a lot of mistakes that may take away the kind
of enthusiasm and commitment the
faculty has right now. I think of
that kind of warning, because everything was moving in such a positive
direction. That can be a danger as
well as a great asset. If they go
slowly enough, they can really do a
good job and produce better.
■

Dr. Houst.on's remarks on obiectives are condensed in the following observations he summarized himself:
Radical changes reforming every aspect of American life are
impacting the college education of its youth. The cry is for relevance, personalization of instruction and accountability - by students as well as university. A new concept has been thrust forth
in the wake of these demands - competency-based education.
. . In competency-based programs, the emphasis is placed on obJectlves. The outcome of the total program, and its subsystems,
components, and courses are identifed as learner-oriented, observable, explicit objectives. Activities, lectures, laboratory experiments
and other student efforts are then designed to provide opportunities
fo~ th~ student to d_evelop the competencies stipulated in program
obJectlves. Thus obJectives are made public, known to student and
instructor alike. Note that this places the responsibility for learning squarely where it should be - on the student.
This emphasis on objectives provides 7 advantages:
. 1.. It provides direction to instruction. Without specific
gmdehnes, lectures and instructional activities tend to wander to
accomodate a wide range of topics some of which are irrelevant to
the objectives of the lesson.
2. It promotes individualization of instrnction. With explicit
objectives, a range of alternatives competencies can be defined with
some student-instructor choices from among them. Not only could
a student theoretically tailor his own program through selection of
objectives, but the choice of alternative activities provides for individual learning styles.
3. Exit not entrance requirements are paramount. Often disadvantaged youngsters have been precluded from further education,
not because of their inate ability, but because of educational background. Because competency-based programs focus on exit requirements, such students are provided new opportunities to improve their lives through additional educational experiences.
4. The program is more easily evaluated and improved. Explicit objectives are necessary for viable evaluation. When generalized goals are drawn, it is not possible to adequately assess the
targeted impact of the experience.
5. Objectives communicate to all concerned the intent of the
instruction. Students know in advance that for which they will be
held accountable; there are no tricks or surprises on final examinations.
6. Explicit objectives aid students by giving them direction in
their study. People learn best when their efforts are goal-directed
and when the goals are paralleled with their own personal goals.
7. The curriculum is more readily changed to meet future
needs. In the expanding and rapidly changing world, instructional
objectives too will evolve. When they are explicitly stated rather
than simply implied, such changes can be made more readily on
evidence rather than on personal whim.
There are different ways of learning; one way stunts our
growth with the burden of knowledge for its own sake; another way
promotes our expansion as human beings with knowledge which
serves us. Melby made this point when he wrote:
"We have assumed that the educated man is one who knows;
y'et knowing about literature may give one little sense of human
tragedy or of belonging to humanity, little compasion. Knowing
some science - let us say physics - may do little to help one sense
the spirit of science. If we really believe in a liberal education, we
must be more concerned with what students are and are becoming
than what they know and are learning in fact and skill. This does
not mean that knowledge is unimportant but rather that the true
teacher sees knowledge as a means, not as an end."1
Objectives which deal with key concepts and pervasive ideas
become powerful organizers of the curriculum.
■
1 Ernest 0 . Melby, "The Contagion of Liberal Education," The Journal
of Teacher Education, XVIII, (Summer, 1957), p. 135.

Individualization of instnictioll
has been defined as the use of information about individual differenee to
prescribe appropriate educational environments.
The :process includes
specification of objectives in terms
of observable competence, detailed
diagnosis of learner characteristics,
provisional of alternative instructional procedures, and continuous
assessment of learner process. The
implementation of an individualized
instructional program - that will
permit each student to work at a
pace and level commensurate with
his ability and interest - involves
such fundamental considerations as:
1) how to properly organize the instructional staff; 2) how to best
schedule students, teachers
and
equipment; 3) how to organize facilities, furniture and other physical
resources.
A fourth consideration is how
to best develop curricular materials
that are geared to the individualized
instruction. The "package" is defined as a broadly programmed set of
materials that provide each student
with alternatives of how, what, when,
and where to learn while utilizing
efficiently a wide range of learning
resources.
The package is organized around behavioral objectives that
provides opportunities for student
self-assessment as well as teacher
evaluations. The package contains
required
and
optional in-depth
learning opportunities utilizing a
multi-media, mode, content and activity approach. It is the curricula
vehicle to help facilitate the individualization of instruction.

.,
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MULTI-MEDIA
INDIVIDUALIZED
INSTR·UCTION

Dr. Harry Robinson, director of the
Prairie View Learning Resources Center
was the coordinator of the workshops
on Multi-Media Individualized Instruction. The follownig excerpts are from
his presentation.

INSTRUCTIONAL APPROACHES
For us, at Prairie View, computer-assisted instruction is something
for the future. Presently, we have
the capability of mediating any individualized instruction using the
programmed instruction and audiotutorial approaches.
Programmed instruction is a
process, a sequence of events leading
to a set of desired instructional outcomes - each time the sequence occurs as designed. In the process of
dev~loping programed instruction,
the teacher should define the scope
of knowledge to be acquired by the
student and the details of the tasks
he must perform after instruction;
find out who they are, and what

they know and can do before exposure to the instructional program;
develop and write down appropriate
instructional objectives; specify the
criterion test, constructed solely
from the objectives, in Drder to determine how well students perform
at the end of instruction with respect to each important objective;
select or develop appropriate learning resources and organize their use
to achieve the objectives of the program; compare the final performance of eac.h student with criterion
measures suggested for each important objective, under the circumstances and within the levels of acceptability prescribed; rework and
improve the program that is a continuing cycle of activity.
The other approach to individualized instruction is the audio-tutorial, a concept developed by Dr.
S. N. Postlethwait for a freshman
botany course at Purdue University,
as an attempt to make an adjustment _
for the diversity of backgrounds
among students.
The audio-tutorial is a multifaceted, multi-sensory approach to
teaching, utilizing audio-tapes in a
supervised, self-instrumental learning center. The student sets his own
pace to achieve mastery of the learning experiences provided in the center. By means of sound tape recordings for individual listening, a great
variety of learning experiences can
be integrated in a logical, systematic
program of instruction.
Through
the audio-tape, the teacher becomes
a private tutor for each student. His
message can be repeated as often as
required by the student.
■
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